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Whilenumerousstudiesoverthelast30yearshavepointedtothesuccessoftheimmersion
programoverseas，Japaneseeducators and parentshesitateoconclude thatthesameresultsare
ObtainableinJapan・InlightofrecentchangesintheE咽1ishlangua酢educationsysteminJapan，
thisarticled scribestheconceptofimmersionwithinbilingualeducation，anddiscussesitasan
alternativetothepresentprogramofinstructioninJapanesepublicschooIs．
監eywords‥bilingualeducation，Englishlan糾ageeducation，immersionprogram．
Statemento宮野roble王n
Inan attempttoincrease thecommunicative
natureofJapan’sEnglishteachingsyste王n，the
MinistryofEducation has decidedto addEnglish
languageprogramstomany elementaryschooIsover
thenextfewyears．However，SpeCific strategiesfor
theimplementationofthesenew programshavenot
been finalized．ThepreserltprOgramSinjuniorand
SeniorhighschooIs，although muchimpI‾0Ved，Sとill
focus heavilyon grammaticalsl（illsinorderto
preparestudentsforcollegeentrancexaminations．
Asa result，Studentso otgainmasteryof spol（en
English（Downes，1998）．
InadditiontoEnglishlanguageskillsbeinges－
Sentialfor entranceintotop universities，a gOOd
graspofEnglishcan alsobea greatadvantagein
Japaneseociety，enablingemployeestobepromoted
faster，OrenJOy aSSlgnmentSOVerSeaS．However，in
Orderto proposechangesintheschooIsystem，
ParentS，SChoolofficialsand policymakers willhave
tobecomeconvinced ofthenecessltyandbenefits
Ofa more communicative and practicalEnglishlan－
guage prOgram・
1）Thisresearchwas made possibleby agrantfromthe
JapaneseMinistryofEducation．
OptimもImAgeand Styleo宮野rogram
Research hass ownthat
learnlngShouldbestarted early．
acquisitionstudiessuggestthat
undergo normaldevelopmentin
guage，the earlierinstrtlCtionin
foreignlanguage
In fact，1anguage
for thechildto
thenativelan－
theforelgnlan－
guagebegins，the higherthel velofproficiencythe
child willattaininthatlanguage（Krashen，Long，
an Scarcella，1979）．
Significantpedagogical and psychological
reasonsindicatethatforeignlanguageinstruction
Shouldbepartoftheregular schooIcurriculumfor
Studentsas earlyas possible．Ata young age
Childrenare cognitively，a打ectively and socially
more flexible thanadolescentsor adults，therefore，
theyare saidto be more“efficient”foreignlan－
guagelearners．In addition，Children whoare ade－
quately exposedto twolanguagesat an earlyage
are saidtoexperience certainognltlVe
seem moreflexibleand creative，and
higherlevelsof cognitivede lopment
lieragethan theirmonolingualpeers
Mizokawa，1991；Hakuta，1986；1990）．
galnS：they
theyreach
at an ear－
（Bamねrd＆
Probablythemostin引uentialtheory regarding
theintegrationof secondlanguageinstructioncame
fromKrashen（1982）．Histheorysuggeststhata
secondlanguageismostsuccessfullyacquired when
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theconditionsare similartothosepresentinfirst
languageacqulSition．Thatis，WhenthefoclユSOf
instructionison meanlngl－atherthanon form，
whenthelanguagelnputisat or justabovethe
proficiencyofthelearner，andwhenthereisuf－
ficientopportunitytoengagein meaningfuluse of
thatlanguageina relatively anxiety－free environ－
ment．
Dependingon the degreeofcontextavailable
to theindividualand thelevelofcognitivechal－
1enge，Cummins（1981）arguesthatindividuals
developtwo typesoflanglほge PrOficiency：basic
intel・perSOnallanguageski11sand cognitive academic
languageproficiency．AccordingtoCollier（1987），
SOCiallanguagesl（illscan be acquiredinlto2
years，butthelevelofproficiency neededto read
SOCialstudiestexts orsolvemathematics wordprob－
1emscan take5to7yearsto develop．
丑mmersまon 鼠d弧Ca成on
TheImmersionprogram first beganinthe
Canadianprovince ofQuebecin1965．Native
Englishpeakingparentswhowantedtheirchildren
togrow upbilingualandcompetitiveintheethni－
Callydiverseprovince ofQuebecworkedtogether
With psychologistsfrom McGillUniversityand
developeda Frenchimmersionprogram（seeLam－
bert ＆Tucker，1972）．Thisuniqueprogram
introduceda totalFrenchenvironmentわr the
Childrenin ai（indergarten．Later，theprogr mwas
developedto continueon alltheway throughto
highschoolandtoday，immersionpr gramscarlbe
foundinalltenCanadianprovinces．Theintent of
immersionistodevelop bilingualismandbiliteracy
inmajOritylanguage students and，unlilくeradi－
tionallanguageedtlCation，immersionteacheslan－
guagebycondlユCtinganywherefrom50％－100％
Oftheregular curriculuminthesecondlanguage．
Moreover，theprogramis alsogearedtowards
promotinga positiveattitudetowards thechild’s
OWn Culture．Thetwo most popularformsofthe
programare totali】11merSioninwhich allschool＿
lngin theinitialyearsisconductedintheねrelgn
language，includingreading andlanguagearts，and
partialimmersion whereapproximatelyhalfofthe
SChooldaylS COnductedinthesecondlanguage．In
partialimmersion，readingan languageartsare
alwaystaughtin tbesecondlanguage．Otherwise，
thechoice ofsubjectstaughtineachlanguageis
decided byschooldistricts．
Althoughrammaticalstructuresare forma11y
taughtin theuppergrades，immersionisessentiaト
1ya communicative approachthatfocuseson teacト
ingcontent through thelearningofmeani gfulcon－
cepts；apraCticalwaytoaccomplisheducationalob－
jectivesthrough themedium oftheforeignlan－
guage．Theimmersionapproachitselfisnot paト
ticularlynew．Inねct，theideaofteachingmaJOrlty－
1anguagesttldentsthrougha secondor foreignlan－
guagedates baclくCenturies．Statedmost cleal－1yby
Lewis（1976）“Throughoutthehistoryofねrmal
education，theuse ofan L2 mediumhas beenthe
rlユ1eratherthan theexception．”
In attemptlngtO aChievebilingualismand
biliteracy，thegoalofimmersionisto attainthe
positive e汀ects of additivebilingualism（Lambert，
1975）．Althoughaddina secondlanguageat no
COSttOthenormaldevelopment ofa firstlanguage
Can be accomplished with majOritylanguagestu－
dentsattemptlngtOaCqull‾ea SeCOnd non－eSSential
language，negativeeffectsl・eSultfromsubtractive
bilingualism，Whereone’snativelanguageis slowly
replacedbyan attemptoacqtllrethemajOritylan－
gua酢（Lambert，1984）．‡thasalsobeensuggested
that therea e certain cognitive advantagesas－
SOCiated with additivebil ngualismand cognitive
disadvantagesas ociatedwithsubtractivebilin－
gualism（Cummins，1981）．
A Spanishimmersionprogram wasimple－
mentedinLos Angelesintheearly1970’sbased
onthestlCCeSSfulCanadianprogram（Cohen，1974）．
Followlrlgthepositive results ofthiprogram，im－
mersion schooIs spreadacross North America，and
thereaI◆e now many targetlanguagesincluding
ChineseandJapanese．MetandLorenz（1997）
havepresentedan oveI一View oflessonslearnedfrom
twentyyearsof experienceinU．S．immersionprog－
rams・ToleaI‘naboutheimplementationof partial
immeI－SionpI・OgramSinJapanese，Spanishand
FrenchintheUnited States，SeeThomas，Virginia，
＆Abbott，（1993）．
EffectiveprogramsinCanada ndtheUnited
Stateshave demonstratedthr eimportantfactors
ねr effectives condlanguageinstruction：1）
instructionalapproachesth tintegratecontentand
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1anguageare more effective thanapproachesin
Whichlanguageistaughtinisolation；2）anac－
tivity－Centeredapproacht atcreatesopportunities
forextended studentdiscourseisbeneficialfor
SeCOndlanguagelearning；and3）1anguageobjec－
tiveshouldbesystematicallyt rgetedalong with
academicobjectivesinorderto maximizelanguage
leai・ning（ERIC，1995）．
Immersioniscontenトbasededucation．Because
thesecondlanguageisnota subjectofinstruction，
butratherthe汀－eanSby whichtheregularcur－
riculumistaught，teaChersar abletoconcentrate
more onmeanlngthanon form，Activity－basedim－
1nerSionprogI－amSthel－efore，aliownlOreteaCheトStlユー
dentinteraction．Inimmersion，thefocusliesonboth
academicobjectives andlanguageprofici ncy．
Becausereseal・Chhasshownthatlanguagedevelops
togetherwith cognition and socialawareness，it
nほkessensetoencou王一agetheirdevelopmenttogether
ina schooIsetting．Fora nlOreeXtenSive review，
see Genesee ＆Met，（1994）；andSnow，etal．，
（1992）．
KatohSchool（加藤学園）isaprivateschoolin
Shizuolくa PrefectureandhastheonlyEnglishpar－
tialimmeI‾SioriPrOgraminJapan．Thereai・e とWO
typesofprogi‾anlS，traditionalclassesthataretaught
inJapanese，andimmersionclasses where50％or
1110reOfthe ciassesal・etaughtinE giish，Thecur－
riculunlOfboth programsisl〕aSedon guidelinesset
forth by theJapanese MinistryofEducation．Atthe
timeofentrance，pal・entSal・eableto choosebe州
tweenthetwo progra汀】S，TheEnglishimmersion
PrOgramWaSimplementedintheirelementaryschool
in April1992with28students．TlleOlうginalpilot
Classis nowintheil・SeCOndyearofjtlniol－high
SChool．KatohSc ooIcl－eatedhybridpartialim－
mersion pl－OgramⅥrhereEnglishlearnlnglSStre Se（1
intheeaI‾1ygrades．TheimmeI｛Sionprogralnbegins
With aboL王t70％0卜紬efi王・Stthreegradestaughtin
English，andt王1engraduallytheproportion or
Englishclassesdropsto about50％intheupper
grades．For anin－depth review oftheintroduction
OfimmersiontoJapanandl・eSults ofevaluations，
see Bostwiclく，（1993，1995，1998，1999，inpress）；
andKatoh，（1993）、
取ilin酢乱alExperienceandAぬぬdes
towards取立1in酢Ialism
A greatdealofstudieshaveshownthat bilin＿
gu led cationiseffective，and thatchildrenin
WelトdesignedprogramsacqulreaCademicEnglishat
leastas wellandoftenbettel・thanchildrenin
alトEnglishprograms（Cummins，1989；Krashen，
1996；Willig，1985）．AlthoughItisoftentho ht
thatimmersion，OrSinlilarbilingualprogl－amSare
most stlitedねr sとudenとS Withhighinとeliigence，
Genesee（1976）indicatedthat her。1e。fintel【
1igenceinsuccessfulsecondlanguagelearnlngis
minimai．
Thelandmark Pealand Lambertstudy（1962）
COmpared monolingualchildl・en tObilingualchildren
On bothverbaland nonverbalmeasuresofinteト
1ig nceand achievement．Theirresultsfoundno
evidence ofintellectualdeficiencyinbilingual
Children．Thestudy controlledforsocioeconomic
StatuSandlan糾age prOficiency，andtllereforec ト
rectederI・01・S－Ⅵadein studiesby theirpredeces－
SOl‾SW o foundthat theacqulSitionoftwolan－
guagesin childhoodnegatively a打ectsintellectual
deveiopment．
AttheSecond KatohGalくuenIntel－nationalSym－
posium onIlllmerSion andBilingualEducation，
Bostwick（1998）commentedoncommoniyheldnlis－
COnCeptions sulてOundingimmersion．Thefirstf
theseisthenotionthatachildhasalimitedcapaclty
forlanguageleal－ningandthatbeginnlnga SeCOnd
languagetooearly willadversely a甜ectthechild’s
firsト1anguage development．Thesecondoft mis－
COnCeptlOnSisthatacademic
mediunlOfa secondlanguage
resultsthanlearnlng through
gtほge．Regardingthefacthat
1earnlngthrotlgh the
producesねrinferior
thechild’sfiI－Stlan－
hesemisundel・Stand－
ingsal‾eOftenheldand promotedby theso－Called
expei－ts’intわefie札heconcまuded，“Tbe powel・Of
thesemisconceptionsisthattosome extenttheyare
intuitivelyappealing andhavea
SenSe’ioglCtOthem，Thisiswhy
to extinguish，
Wisdom’desplte
M
COntrary．
Considering
and why they
OVerWhelnling
kindof‘common
theyare sohard
remain as‘folkaS IOIK
to theevidence
thegreatlanguagedistanceexist－
ing between EnglishandJapanese，itisundeト
Standable whythe王・emay be some doubtas to
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Whether effectso s udiesoverseas canbeapplied
toJapan．AtKatohSchool，althoughpreviousevalua－
tionshave demonstratedthat theimmersionch ldren
Perform atleastas wellasnon－immersionstu－
dentson nationaltests，neWParentSdeciding be－
tweenimmersionandtheregularp ogramare still
COnCerned abouttheeffects ofimmersionon
Children’s academic achievement，firstlanguage
development，andJapaneseidentity．（R湖．Bostwick，
personalcommunication，March15，1998）．
Acαゐ椚盲cAcゐ言gぴβ椚g乃才
IninlnlerSionprograms most parentsconsider
academica hievementto bemoreimportantthan
languageability．For moreinformation regarding
parent’sobjectivesand attitudestowardbilingual
educationinJapan，SeeBostwick（1999，inpress）．
Oneofthe moreimportantfeaturesofimnlerSionto
understandisthatpositive
mediate．Althoughindividtlal
theirestllts，reSearCh shows
fiveyearsare neededbeねre
Wellacademically．However，
effectsare notim－
programsdi輔erin
thatustlallyfourto
Studentsstartdoing
Studiesinboththe
United StatesandCanadashow thatstudentsdoso
Wellinねct，thattheype王イorm atleastatthesame
levelastheirnon－immersion pee‡一S，andoftenouト
perbrmthem（Genesee，198れHolobowet al．，
（1987）；andSwain＆Lapkin，（1991）showedthat
immersionstudents consistentlydoas we las，and
may even suI－pass，COmparable non－immersionstu－
dentson measuresofverbaland mathematicsskills．
Generally，aCOnSistentpattern hasbeenseenin the
developmentof students’oralandliteracyskills．
Althoughstudents reach native－1ikelevelsinlis－
tenlngan（1reading skillsinthesecondlanguage，
theyrarely reachthatlevelinspeaking and wIlト
ing（Collier，1992），
Earlyevidencefrom findingsinthe mmersion
PrOgram atK oh SchooIsupportfindingsinother
COuntriesthatdemonstrateimmersionstudentsex－
periencenolossinacademic achievementas aresult
Of receivlngaCademicinstructionthr ugh thetaト
getlanguageinanimmersionsetting（Bostwick，in
press）．
ダ如才£α愕〟噂e∂eぴgg坤椚㈹若
Onemisconception associatedwiththeimmer【
Sionapproach仙Spendi咽50％ormoreoftheday
Studyingthrol噌h aforelgnlanguage州isthatitmay
leadto deficitsin汀10thertonguedevelopment．
However，reSearChonimmersion educationhas
shownthatithas allowed studentsto relれain
academically competitive withhe rnon－immersion
peers while maintaining normalfirstlanguage
develop汀IenL Evaluationsofm jOrltyand minorlty
Stude とSinbilingualprogramshaveshownthatthey
experience n long－term aCademic retardationinthe
majoritylanguage（Appel＆Muysl（en，j＿987；Cum－
mins＆Swain，1986；Krashen＆Biber，1988）．stu－
dentsat Katoh Schoolperformedatleastas well
on standardizedmeasul－eS OfJapanese（Kol（ugO）
Whencomparedwiththenon－immersion side ofthe
school（Bostwiclく，1999，inpress），andalso scored
Significantlyhigherthancomparable public schooI
Students whentestedforlくnOWledgeofJapanese
vocabulary（Downes1999）．
The lingulStic interdependenceprlnClpal
（Cummins，1981）maybeone wa toexplainthis
phenomenon．Academicand c（唱nitiveliteracyィe－
1atedsiくillsare saidto trans托racrosslanguages；
inother words，Skills studentsleal－nthrough taiく1ng
Classesina forelgnlangtlage“tranSfer”totheirna－
tivelangtiage．AsJimCummins（1998）explains，
“The ねctthat thereis
amountofinstructional
languageand academic
guage suggeststhat
1 ttler lationshipbetween
time through themaJOrlty
achievementinthatlan－
fiI‾Sトandsecorld－1anguage
academic skillsareinterdepende鴫i．eリ manifesta－
tionsofa common underlying proficiency”．Fora
more detailedprofile of evaluations ofbilingual
programsfor bothmaJOrity and minorlty Students
inrelationtotheinterdependenceprincipleseeCum－
mins，（1984）；andRamirez，（1992）．
すあ邦書言砂
Languageoftenserves
Of ethnicidentity－aSymbol
othersare（Genesee，1984）
StudyingSwisschildren，
as animportant symbol
Of who oneis and who
Piaget＆Weil（1951），
and Middleton，Tajfel，
andJohnson（1970），StudyingBritishchildren，
foundthat6to8year・01dchildrenhadweak and
inconsistentnationalidentities．Piagethypoth sized
thatonlyby broaderlingtheir framesof reねrence
toincludegroupsandreglOnSOtherthan theirown
WOuldchildrendevelopa cognitiveand aだective
awareness oftheirown nationalgroup．Healso
SimonDownes，KazuakiSugihara‥TheShifttowaI・dLan糾ageandContentIntegration
addedthat theinclusionoftwolanguagesinone，s
ethnicidentitym ghtfacilitateprocessesuchas
decentrationand reclprOCity，Whichare crucialfo㌃
thedevelopmenとOf紬echild，sidenと托y，Bo払studies
ねund thatchildren showeda r lativelyconsistent
and pronounced pl・eferencefol・th irowngroupby
agell．
Negativeattitudestowardbilingualeducation
havealonghistory．Diebold（1968）andLamy
（1974）contendedhatbilingualis汀1isassociated
Witha weak ethnolin糾isticidentltyreSul ing汁om
a personalandsocialidentity crisis engenderedby
antagonistic acculturative processes．Itwas their
COntentionthat bilinguals becomemarginalbecause
theydo notidentifystrongly with either ofthe
ethnolingulSticgroupswhoselanguagesthey jくnOW．
Wl－enCOnSideringthis findingitisimportantto
recognlZethatheDieboldandLamycases cited
OCCurredinbilingualchildren fromsociallydisad－
Vantagedbackgrounds．Hammers＆ Blanc（1989）
expiain“becausedev lopmentofbilingualityo托en
CO－OCCurS With socializationina gI－Oupminority
Situation，aSisthe
SOme developmental
have beenaと臼一ibuとed
Intwo similar
CaSe fo†一animmlg王稚ant Child，
COnSequenCeSOfthisituation
とObilingualit〆’．
studies，Genesee（1977）and
Cziko，LambertandGutter（1979）examinedthnic
identltyineal－1yimmersion．Thestudentsin each
Studywere aslくedtoiIldicatehow similaror dis－
Similarthey thoughta number of personaland etト
nicconceptswere to one anothel∴
askedto ratet王Ieirsimilarityto
g王・OuPS（e．g．FrenchCanadian
Canadian）ona scalefroml（vel－y
Studentswere
Certain ethnic
and Englisll
similar）to9
（verydissimilar）．Theresults showedthat the
SOCialperceptions oftheFl‾enChimmersionstu－
dentswere thesame asthoseofstudentsin regtllar
Englishprograms．
Lambe王・t
tionalstudy
peoples and
Of“trainlng
andKlineberg（1967）in
Of children’sperceptlOnS
themselves，alsostressthe
innationalcontrasts”for
anlnterna－
Of fol－elgn
importance
the
identlty．Rejectlngnationalityas themost
tantpartofidentity，their contentionis
countries wherediff rentthnicfeatures
child’s
impoト
thatin
suchas
1anguage，f●eligIOnOr Cul亡ul－eeXist，Chiidrenth nk
abouthenlSelvesintermsofthesefeatures．Insum－
marytheystate，“Childrenofdiverseagesandethnic
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Orlginspreferto use such categoriesas sex，Or
bei喝human，Childrenor pupils，tOdescribethem、
Selves and onlysecondarily categories
幻aとionaまity，regiOnOrl・ace．”KreJCland
（1981），howevel一，SuggeStthat thereare
andsubjectiveねctorsinethnicidentity，
SuChas
Velimsky
Objective
andcon、
Siderthat“thesubjectivefactorof（national）con－
SCiousness”istbemostimportant・Tbeyalsoexp王ain
thatobjectivefactorsare also slgnificantandthey
isolatefive：territory，State，1anguage，Culture，and
history・Notalloftheseneedtobepresent，butthe
more thereare thestronger thebasisfora con－
SCiousnessofidentlty．
As ねrculturalidentity，HammersndBlanc
（1989）defineitastheintegratiodofone，sculture
intoanindividual’s personality・Asねras theage
atwhichthefeelingofculturalidentitycomesabout，
theauthors explainth tsome studiessuggestit
beginsatan early age，andthat bytheage of6
Childrenhavedevelopedsome typeofculturaliden－
tity．
EnglishimmersionstudentsatKatohSchooland
COmparable public schooIsⅥrere aSSeSSed witha
SCaledesignedto measure theirsense ofJapanese
iden山y（Downes，2000）．Resultsofasubscaiecom－
pariso showedthattheimmersionstudentshada
StrOngerattraCtionowardswesternculture，amOre
positive attitudeowar sEnglish，anda stronger
iderltitywithJapaIl．Here，theimmersionstud nts’
flexibilityinthinkingisdemonstratedbythei posト
tiveattitudestowardwesternsociety andtheir
heighteneds nse ofJapaneseidentity．
0ve王一all，COnClusionsregal・dingidentitydevelop－
mentshowno negative effectsas are ult of study－
ingthrougha secondlanguage．Further resultsfrom
Studies onimmersionprogramsformajOrltylan・
guagechildl－enhavealso shown positive effectson
attitudestowardsotherlanguagegroupsand no
deficitin their feeling towards theirown
tu‡・e．Thesepositive attitudes，however，
Changeas a result oftheattitudes
peers，SOCiety，etC（Genesee，1995）．
めisc弧SSion
hoIneCuト
maylater
Of ねmily，
Basedon the successfulouとCOmeSOfprograms
in CanadaandtheUnited States，Otherco lntries
areimplementinglmmerSionp ogra lSO＝heirown．
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Oneofthe biggestr asons forthishiftisthefact
thatlanguagestaught by traditionalmethods have
not been successfulintheir teachinggoals．
Regardlessofthismovement，however，neWimmer－
SionprogramshavenotbeenimplementedinJapan，
mostlikelyduetothe fact that dotlbtspersiscon－
Cerning whether similarimmersion programsin
Japanesepublic schooIs would yield similal－reSults．
0ver they ars，however，reSearChrestlltsfrom
Varioustypesofimmersionprogramshaveshown
averypositivetrend．Cummins（1998）stressedthat
basedon research concerningtheacademic，iin－
gulStic andintellectualeffects ofimmersion，there
Were nOnegative consequences，andthatinfact，
theevidencesuggestslユbtlebenefitsintheseareas
ねr bilingualchildren．
Realistically，implementationof ewimmersion
programsin plユblic schooIs wouldposecertain chaト
1enges．Concerningtheexpansion ofimmersion
withinJapan，Bostwicl（（1999）recognizedthatnot－
Withstandingthedifficultiescausedbyinitiatingim一
mersionin alanguageso
Other practical’constraints
‘
pounddifficulties，i．eリ1arge
Centeredinstruction，andthe
differentas English，
wouldfurthercom－
Classize，teaCheト
1imitedavailability of
qualifiedimmersionteachers．
Inan article addresslngthemost commonly
asl（ed questions about starting animmersionprog－
ram，Met（1987）explainsthatinorderto main－
tain theintegrltyOftheimmersionapproach，Clas－
ses areusua11ysmall（from20－25），andto allow
forattrition，a pilot class sholユIdh ve between30
and40students．Inthisway，agOOd class sizecan
be maintaineda11theway throughto theupper
gl－ades，Sheexplainsthatgenerally，immersionstarts
inprel（indergarten，kindergarten，OrGr del．The
COmmitmentbyimmersionparentsisrelativelylarge
COmparedtore糾1ar programs．Althoughsc oIsdo
not usuallyrequire parentalparticipation，itis
usually recommended thatbeforestartlng，both
parentsand studentshavea good understandingof
thenatureoftheprogra肌Oneofthechallengesin
implementinganimmersionprogramisfindinggood
teachers．Teachersshouldbe trainedand ex■
periencedintheirgradelevel，havenear native
proficiencyintheoralandwrittenformsofthe
language，anditishighly desirableth t they have
knowledgeoftheculture・Staffdisplacementis
also
One Ofthebiggestworriesthatadministratorsねce
in beginninga program．Oneway toavoidthisis
to convert currentstaff membersintoimmersion
teachers（Met，1987）．InJapaneseschooIs，
however，teaCherswhoareabletospeaknearfluent
Englishare few；therefore，itmay benecessaryねr
SChooIstoemploynew sta汀
ConclⅥSion
TheJapanese MinistryofEducation hasaト
readytakenstepstoimpl－0Ve thepresent system
bybothincreaslr唱IisteningpracticeinEnglishclas－
SeS andincreasingthenumber off relgnaSSistant
Englishteachers（AET）．Thishasmade classtime
more practicaland communicative．Itis alsotobe
COmmendedforits decision toimplement English
Classesin elementary schooIs．Thistrendhas been
re幻ectedon nationalcollegeentrancexams wheI‾e
a greateremphasisisnow glVentOlistenlngpOr－
tionsand creati＼reeSSayqueStions，Whereasthe
more traditionalpatternof questions requiredmo王一e
rotememorization andan almost mathematicalun－
derstandingof granlmaticalrules暮
Althoughtheseimprovementsare indeed
promislng，reSearCh and practiceis showlngthat
greatereducationalrewards existforthosew lling
toinitiateprogramsthatintegratelangtlageandcon－
tent．Asnew methods ofEnglishlanguageinstruc－
tionare bei咽COnSidered，thisart cle pi－eSentSim－
mersionas onepossible alternativetothepresent
SyStem．ItishopedthatJapantakes fullad－
VantageOfa‖thathas beenlearned fromstlCCeSS－
fulimmersionprogramsoverseas andtheremarl（－
ablere lltsachievedat Katoh School，thefirst
EnglishimmersionprograminJapan．
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